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REFLECTIVE STATEMENT ON TEACHING AND LEARNING 
Only a world worth living is a world worth teaching. 

 
We are, all of us, tunnels from the past. We ramble through the present, it seems, focused only 
upon that future light ahead. But there is also light at the back of the tunnel. Teaching occurs at 
the intersection of that once and future light, and through it the present glows brightly. 
 
Early in each freshman English class I ask students to answer what seems a simple question: why 
are you in college? Several times each semester I buttonhole a promising student and ask my 
own question: have you ever considered majoring in English? The usual response revolves 
around employment: I want a good job, or, What job would an English major get me? These are 
reasonable, practical responses, and I encourage them—but only so far. When the worth of 
education devolves solely into making human machines for a better work force, the final goal of 
life and learning is vanquished. 
 
The final goal of life and learning is to achieve personal and interpersonal satisfaction. The final 
goal of education might best be termed humane contentment. It is a contentment that springs 
from self-discovery, yes, but also from something far greater and more powerful: the 
development of self-discipline, personal and world philosophy, art, beauty, science, and the 
sweep of social history that, taken together, might fairly be called understanding. This is much 
more than the mere development of skill sets. It is the blossoming forth of the complete 
individual. In another world, at another time, this was called breeding the cultivated being. 
 
To be fully self-aware and happy in oneself is to engage life. This is how I live. This is what I 
teach. The works of Shakespeare, Marlowe, Jonson, Middleton, Bacon, Montaigne, Da Vinci,  
Donne, Erasmus and the others merely provide an excellent vehicle for this lesson. 
 
Ms. Kristi Ingram, a student of mine in one of my first British literature courses, asked whether 
writing was a talent we are born with or develop. I agonized over that question. Of course we 
must learn the skill sets of language, alphabet, vocabulary, spelling, and grammar, but the ability 
to place words on paper does not make one Charles Dickens or Jane Austen. There is a human 
alchemy that turns skill sets into pleasure, pleasure into drive, drive into genius. But where does 
that alchemy originate? From the realization of that answer, I discovered my philosophy of 
teaching: we are all born talented, but most of us forget or fail to nurture our talent. 
 
Most anyone can instruct a child in the alphabet and how to read or spell, punctuate, and set 
ideas onto paper. Only a teacher can perform the wizardry that unlocks human talent. Through 
this revelation of ability flows humane contentment. 
 
Through the years, I have explored with my students the role of talent in their lives. When the 
college needed a theatre program, I drew upon my former profession and began one. In ten years 
I directed over fifty plays. Teaching acting, directing, technical theatre, and playwriting proved 
little different from teaching Renaissance literature, Shakespeare, poetry, and essay writing. 
Designing and building hundreds of eighteenth-century costumes for School for Scandal or 
developing a lighting grid for The Tempest or rehearsing music for Twelfth Night allowed 
students the opportunity of self expression as surely as did writing a research paper or mastering 
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Spenserian verse. Through these activities they earned recognition and learned again to value 
hard work and discipline towards a goal. 
 
Likewise, I founded and for a decade ran the college literary magazine, Mountain Laurels, with a 
view towards celebrating student creativity. Through it, scores of students have learned that they 
can indeed be published in a peer-reviewed journal. Moreover, dozens have learned the 
satisfaction of evaluating, editing, and publishing the works of others. They have learned that to 
be celebrated is a joy, but to celebrate others is equally fulfilling. 
 
For this reason, I also co-founded and for over a decade sponsored Sigma Tau Delta, the English 
Honors society at NGCSU. STD not only recognizes and appreciates literature both classic and 
contemporary, it also celebrates student achievement. Six of our students have, through STD, 
been given the experience of competing in national writing contests and presenting their papers 
at national and regional conventions. 
 
Additionally, I have sponsored students in four of the past five Honors Day presentations. Ms. 
Dannie Chalk presented a paper comparing Shakespeare’s Cleopatra with Scarlet O’Hara, both 
strong women seeking to survive in an occupied land. Ms. Virginia Cook presented her findings 
on the Renaissance playhouse another year. Ms. Christine Taylor explored the early modern 
playing companies. Finally, Ms. Sarah Ballew led a panel examining why Shakespeare holds his 
place in English letters. 
 
There have also been, under my sponsorship, nine poetry readings in the past seven years, five 
staged readings of plays and short stories, and five panel discussions—all developed and run by 
students. The poetry readings mostly evolved from the literary magazine, the readings from 
theatre, and the panel discussions from classes I have taught. The special-offerings classes I have 
developed in the Murder Mystery, Classical Greek and Roman Drama, Irish-Celtic Mythology, 
and a course called Annotating Shakespeare in Love have all concluded with open-forum student 
panels to discuss findings and make presentations. 
 
Although generous administrators have often offered me release time to run the theatre program 
or literary magazine, or else to work on a book under contract, I have never taken release time. 
During the quarter system I often taught six and even seven courses in a term, and since semester 
conversion I have taught overloads five of twelve terms. I have always accepted summer course 
work and, where appropriate, independent study students. It is vital for a teacher to teach. 
 
My own research is often in the direct service of my students. Whether it be in WebCT 
instruction or illustrative books and articles or my contributions to dictionaries and 
encyclopaedias, the aim is to increase both understanding and delight in my discipline. For the 
past ten years I have been engaged in a project I both devised and developed; I am currently 
editing a CD-ROM database of all known facts regarding the English Renaissance drama. Over 
eighty scholars in twelve countries have contributed to The Compendium of Renaissance Drama. 
This database has thousands of files, three complete dictionaries (one alone is 3.5 million words 
long), interactive maps, videos, graphic animations, timelines, finding lists, and the synopses of 
all 613 extant Renaissance English plays. I have used this CD-ROM database in all of my 
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Shakespeare and Renaissance courses even during its development, and from it students have 
created scores of presentations for both the classroom and campus-wide panels. 
 
As I write this I am engaged in a community-and-college project. On the weekend of 13–15 
February 2004, Dahlonega will host its first annual Literary Festival. I am on the planning 
committee and will be acting as liaison to the college. Students from freshman to graduate level 
will help organize and, along with literary professionals, participate. They will rub elbows with 
published writers, literary agents, and publishers. They will write and read from their own works. 
They will share their favorite published works, both contemporary and classic, in a day of 
readings, discussions, and literature-themed fun that will include dressing as authors and 
characters from literature and interacting with visitors on the town square—celebrating writing 
and living literature in a very real sense. I will also participate as judge in the statewide O 
Georgia! literary competition hosted by Humpus Bumpus Books of Cumming. 
 
In every case, whether it be classroom-oriented, research-driven, or extra-curricular, the aim 
remains the same: focus the student upon personal growth, delight, and achievement and the 
lifelong lessons take care of themselves. The light at the end of the tunnel, and the light at the 
back, meet forever in the present. 
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TRUNCATED CURRICULUM VITÆ 

BRIAN JAY CORRIGAN,,  Professor, Department of Language and Literature, North Georgia 
College and State University Dahlonega, GA  30597  Phone: 706/864-1963 
bcorrigan@ngcsu.edu 
EDUCATION: 
 Ph.D. Tulane University (Renaissance Literature/World Drama) 1990. 
 M.A. Tulane University (Renaissance Literature/World Drama) 1987. 
 J.D. Tulane University School of Law (Legal History) 1986. 
 B.A. with honors University of Missouri at Kansas City (English) 1983. 
PROFESSIONAL EXPERIENCE: 
 Professor, Renaissance Literature, North Georgia State University, awarded 2002. 
 Associate Professor, Renaissance Literature, NGCSU, 1995-2001. 
 Assistant Professor, Renaissance Literature, NGC, 1990-1995. 
 Instructor, English, St. Edwards University, Austin, Texas, 1989-1990. 
COURSES TAUGHT (1989-present): Freshman Composition I & II; British Literature Survey I & 
II; World Literature Survey I & II; Theatre History; Greek and Roman Drama*; Eighteenth 
Century Drama*; World Drama*; Modern Drama*; Introduction to Shakespeare; Shakespeare I: 
Histories/ Comedies*; Shakespeare II: Tragedies/Romances*; Renaissance Drama Exclusive of 
Shakespeare*; English Renaissance Poetry*; English Renaissance Prose*; Annotating 
Shakespeare in Love*; The Murder Mystery*; Irish & Celtic Myth & Folklore*; Creative 
Writing; Play Writing; Acting I & II; Technical Theatre; Theatre Design; Play Directing. 

*indicates a graduate or mixed graduate/undergraduate course 
COURSES DEVELOPED: Theatre History, Greek and Roman Drama, World Drama, Introduction 
to Shakespeare, Shakespeare I, Shakespeare II, Renaissance Drama, Renaissance Prose, 
Renaissance Poetry, Annotating Shakespeare in Love, The Murder Mystery, Irish/Celtic Myth 
and Folklore, Creative Writing, Play Writing, Acting I, Acting II, Technical Theatre, Theatre 
Design, Play Directing. 
UNDERGRADUATE RESEARCH GUIDANCE (1990–present): Average per year of 80 freshmen, 80 
sophomores, and 40 upper-class students. 
PUBLICATIONS: 
   BOOKS, NOVELS, CHAPTERS AND COMPUTER DATABASES (selected from 8): 

The Moon Under Water, Double award-winning novel, forthcoming from 
Thomas Dunne Books, division of St. Martin’s Press in early 2005. 

The Compendium of Renaissance Drama. General Editor. CD-ROM database. 
 Playhouse Law in Shakespeare’s World. An examination of drama and  

law during the English Renaissance. Forthcoming from Fairleigh– 
Dickinson University Press in early 2004. 

The Misfortunes of Arthur: a critical, old-spelling edition, Garland Press, 1992.  
An exploration of the 1588 play presented before Queen Elizabeth I. 

   ARTICLES (selected from 37): 
“The Repertory of the London Playhouse, Part I–V: A five-part series of  

articles for Discoveries, South-Central Renaissance Conference News and  
Notes. (Fall 2002—Fall 2004). 

“The Stagecraft of John Marston in Antonio’s Revenge.” Discoveries, South- 
Central Renaissance Conference News and Notes 19:1 (Spring 2002) 5-8. 

“Of Dogges and Gulls: Sharp Dealing at the Swan (1597) . . . and Again at St.  
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Paul’s (1606).” Theatre Notebook 55:3 (2001) 219-229. 
“Middleton, The Revenger’s Tragedy, and Crisis Literature.” Studies in English  

Literature, 1500-1900 38:2 (Spring 1998) 281-295. 
CONFERENCE PARTICIPATION (selected from 10): 
 Leader: Using the Compendium of Renaissance Drama in the Classroom. 31st  

annual Shakespeare Association of America workshop, Victoria, B.C.,  
April 10–12, 2003. 

 Specially invited speaker, “Renaissance Stages.” Symposium held at University  
of Georgia, Athens, March 28–29, 2003. Fran Teague, organizer. 

Specially invited speaker, “Electronic Resources in Shakespearean Research.”   
30th annual International Shakespeare Conference, Stratford-upon-Avon,  
August 18–23, 2002. Leader: Jim Shaw, Librarian, Shakespeare Institute. 

GRANT ACTIVITY: Wrote award grant that won the department recognition as one of the “Most 
Internationalized Units” in the Georgia system: (2003: $2,000). 
REPRESENTATIVE LISTING OF SERVICE (selected from 20): 
Interim Department Head, Language and Literature, 2002. 
Chair: Promotion and Tenure, 2000. 
Chair: Departmental Hiring Committees, 1997, 1999, 2000, 2003. 
NGCSU Graduation Marshal: 1997–present. 
THEATRE: Designed, Directed, and Produced over fifty productions for NGCSU, 1990-1999. 
Co-Founder/Advisor: Sigma Tau Delta English Honors Society, 1992-2002. 
Co-Founder/Advisor: Mountain Laurels literary magazine, 1993-2002. 
HONORS AND AWARDS (SELECTED FROM 14): 
Josiah W. Bancroft Novel Award, first place, 2001. 
Florida First Coast Writers Award, novel division, first place, 2001. 
Cited as Outstanding Teacher by graduating seniors (Academic VP certificate), each  

year, often in each term, 1993–2003. 
NGCSU Presidential Recognition of Outstanding Service, 2001. 
NGCSU Recognition of Outstanding Service, 2000. 
Who’s Who Among America’s Teachers, 1998. 
President’s Award for Outstanding Service, 1995. 
Institutional Teaching Commendations, 1990-1991, 1993-1995, 1997-2003. 
SGA Teaching Appreciation Recognition, 18 terms from 1990-2003. 
Rookie of the Year Teaching Award, SGA, 1991. 
CURRENT MEMBERSHIPS: International Shakespeare Conference, Shakespeare Association of 
America, Society for Theatre Research, Renaissance Society of America, Dramatists Guild 
(professional playwrights), Authors Guild (published novelists). 
 
EVIDENCE OF TEACHING SUCCESS 
1. Success of the Students: 

CPR data on our English majors indicates a steady rise in majors from 75 in 1998 to 124 in 
2003. We graduate on average 16 English students each year. Although the institution and 
department does not keep records of where our graduates go, I have kept up with many of my 
own students and can attest to their individual successes as follows: 

a) The following received advanced degrees or training and most have entered the teaching 
profession themselves: Ms. Holli Smith (1993 graduate/became teacher); Ms. Melissa 
Towner (1994 graduate); Ms. Deborah West (1994 graduate/became teacher); Ms. Linda 
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McFarland (1995 graduate/became teacher); Mr. John Alderman (1995 graduate/became 
teacher); Ms. Dorie Estes (1996 graduate/became teacher); Mr. Richard Church (1998 
graduate); Ms. Andrea Connaro (1998 graduate); Mr. Philip Cate (1999 graduate/became 
teacher); Ms. Laurie Vaughn (1999 graduate/became teacher); Ms. Kristin Leonard (1999 
graduate); Ms. Kelly Leach (2000 graduate/became teacher). 

b) The annual NGCSU English award, the Desmond Booth award, has been won by 
students who have taken more than three of my upper division courses every year since 
1993. 

c) The annual freshman composition award, The Inman award, has been won by my 
freshman student twice in the four years it has been offered–including the inaugural 
award. 

d) Ms. Dannie Chalk (1999 graduate) was accepted into the MA program in English at 
University of Colorado at Boulder and will enroll in a Ph.D. program this year. 

e) Mr. Philip Cate (1999 graduate) directed Of Mice and Men at Atlanta’s Seven Stages 
Theatre. 

f) Ms. Jamie Lovett (graduate student) is now Head of English at Dacula High School. 
g) Ms. Kimberly Kennedy (1999 graduate) is currently teaching English with the Peace 

Corps in Romania. 
h) Ms. Kimberly Hallyburton (1997 graduate) survived a debilitating stroke last year and is 

again teaching. 
i) Captain John Alderman (1995 graduate) has had several articles published in Armor, the 

national journal of the US Army Reserve Tank Corps, on the history of warfare. 
j) Mr. Richard Church (1998 graduate) has published many of his poems in literary journals 

both popular and underground in Georgia, New York, and Arizona. He also established a 
New York underground literary magazine, In Other Words, in 2000. 

k) Mr. Judson Wright (current student) has published his poetry in local magazines, 
including Mountain Laurels, and has had two of his one-act plays presented at The Holly 
Theatre, Dahlonega. 

 
2. Course Syllabus: each syllabus is different depending upon individual class goals. The 
following format is an example of the methodologies I employ in all courses (incorporating in-
class participation, oral presentation, written response, and researched writing and presentation): 
Course Title and Number: Introduction to Shakespeare (ENGL 4435) 
Semester and Year: Spring 2002 
Professor: Brian Jay Corrigan 
Text:  The Annotated Shakespeare, W.W. Norton, 2001. (required) 
 The Compendium of Renaissance Drama CD-ROM database (loaded on the college  

system and available through login procedure given in class). 
Course Description: The study of the dramatic and poetic work of William Shakespeare. This 
course includes detailed study of the language, style, and approach of Shakespeare in addition to 
the topography, architecture, history, art, and music of his world with an investigation into the 
modern archaeological discoveries of Renaissance London. 
Course Status: Required of all English majors/minors and English Education majors. 
Prerequisite: Successful completion of an English 2000-level course. 
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Attendance and Participation: This course requires your active attendance (that is, you must be 
prepared to participate) and your participation in discussions and presentations. The institution’s 
14% rule will be enforced as outlined in your Student Handbook. Besides, the class is fun. 
Goals: This class will explore the comedy, history, tragedy, romance, and verse (both narrative 
poems and sonnets) covering the full range of Shakespeare’s professional career circa 1591–
1613.  

• Through comedy will you learn what it is to be young.  
• Through history will you learn respect.  
• Through tragedy the importance of life.  
• Through romance its joy, and  
• Through verse its beauty. 

Objectives: When you have finished this course you will be able to do the following: 
• Classify the subgenres of Shakespearean and Renaissance drama and verse 
• Understand the structure and meaning of early modern English 
• Discuss how the Tudor Myth functions to manipulate history for political and social 

ends. 
• Develop a timeline of early modern literature as it pertains to the life of Shakespeare. 
• Say truthfully that where once there was perhaps only fear and loathing, there is now 

a genuine love for Shakespeare. 
Course Structure: This course meets twice each week. On the first meeting of each week, the 
student will be given a speech from the assigned play and asked to respond to its significance (a 
handout, discussion, and demonstration on the first day of the course will describe fully what is 
expected in this exercise). This in-class examination will take 20 minutes. The remainder of the 
first day will be taken up in lecture wherein the student will discover the place of the play and 
the importance of its general structure, characters, background, and critical reception. Each 
second meeting of the week will begin with each student writing at least one question on the 
board before the start of class. The second meeting will revolve around your questions, your 
discussion, and your observations (a handout on the first day of the course will outline the type 
of question that will be appropriate and your responsibility to presenting and being prepared to 
discuss your question). 
Audiovisual Support: The CD-ROM database, The Compendium of Renaissance Drama, is 
loaded into the classroom computer. Login information supplied on the first day of the course. 
Assignments: The student will be required to write a midterm and final paper on one of the 
topics listed on the handout (or some other related topic with prior approval). The midterm will 
be in the form of an annotated bibliography or survey of criticism (both concepts to be covered 
on the first day of the course), and the final will be a paper relying upon the research done in 
compiling the midterm paper. 
Examinations: Besides the weekly in-class responsive examinations, each student will sit for a 
midterm examination and a final. These tests will be in the form of essay and short-essay 
responses to quotations from the works studied. 
Grading: The final grade will be calculated from the average of the two papers, two 
examinations, the aggregate grade of all in-class examinations along with your participation 
grade. These six grades will be averaged together for your final grade. Where letter grades are 
given they may be  calculated as follows: A+=100 A=95 A-=92 B+=88 B=85 B-=82 and so 
forth. 90-100=A 80-89=B 70-79=C 60-69=D 0-59=F 
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Please note: A final average of 89.499 is still a B, but 89.5 will be rounded up to an A (and so 
forth). 
Makeup Examinations: Allowed only with a valid and documented excuse for the absence or 
else with prior approval for a valid reason. 
Extra Help: My office hours are posted both on this syllabus and on my office door (Dunlap 
319-A). If those hours are inconvenient, you may set an appointment with me either after class or 
by telephone (x1963) or email (bcorrigan@ngcsu.edu). You may use my office library for research. 
Final Presentation: The class will present a panel discussion in which the material of the course 
will be presented. You may invite friends, roommates, and family to watch. Pizza and soda 
reception to follow panel. 
 
3. Evaluation of Student Performance and Grading 
The foregoing syllabus is typical. There is no curve in any course I teach. Students are graded on 
their solid knowledge of the text, history, and critical reception as presented in class and outside 
reading. In my class C represents average work. The grade of B represents effort of a superior 
quality while an A represents excelling achievement. 
 
4. Examinations 
Examinations and papers are part of every course I teach. The lower-level courses have more and 
shorter papers to write (9-10 papers of approximately 2-3 pages, many with at least one 
evaluated draft before a final paper grade is given) while the upper-level classes have fewer and 
longer papers (2 or 3 papers of 8-15 pages) combined with more examinations. In every case, 
however, my classes focus upon making literature and written expression an integral part of 
students’ lives. We focus upon a) logical reasoning; b) reading comprehension; c) analysis; d) 
evaluation of correspondences through a body of work; e) the history of ideas; and f) synthesis of 
ideas both written and spoken. 
 
5. Interaction with Students Inside the Classroom: In freshman composition we discuss 
together outcomes and strategies; the needs of the student, the professor, the writer, and the 
reader are all discussed. In sophomore courses students have ample opportunity to make 
Powerpoint and oral presentations: British Literature requires graded student presentations over 
Beowulf and The Faerie Queene; World Literature requires the same over The Odyssey and The 
Divine Comedy. Upper division courses usually conclude with a panel presentation. In every 
case, the student is actively encouraged to teach, not merely present, the material we are 
exploring. By placing myself under their podium, my students come to view their professor as an 
active and interested learner, not merely the repository of facts that will turn up on a test some 
day. Through this form of interaction, we all learn to discover the text together. 
 
6. Interaction with Students Outside the Classroom: I have organized international travel to 
London in order to introduce students to the milieu of British literature. As chairperson in some 
terms and member in others of the Curriculum Committee, I have assisted in dividing our majors 
into two tracks: Writing and Literature—better to meet the individual needs of our students. I 
have helped revise the academic calendar to allow an institutional meeting time each Tuesday 
and Thursday, allowing one and three quarter hours during the lunch hour to enhance 
opportunities to form clubs and societies. 
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For my freshman students, I set up each semester intramural mentoring and peer-review 
strategies that help them to help each other. Long ago I discovered that most writing and research 
takes place when the professor is simply not available—between 8:00 p.m. and midnight. It is 
therefore vital that students have the necessary skills to assist one another when I cannot. It is 
essential to teach good study and mentoring skills because most people learn better and faster 
when they are called upon to explain or even teach a subject. 
 
I am faculty advisor to the Student Activities Board (SAB). In this capacity I bring a lifetime of 
theatrical background to the many events—cinema, study breaks, fall and spring festivals, 
concerts, cultural events, lectures—that the SAB sponsors every term.  
 
Because I am a lawyer, published novelist and professional actor and director as well as a 
professor, students regularly seek my advice on entering these professions as well as the related 
professions: lawyer, editor, literary agent, screenwriter, and publisher. It is, I think, invaluable 
for students to have a resource with practical knowledge in their fields of interest. 
 
7. Student Evaluation of Instruction (2000–2003) (Selected, averaged, rounded, ordered): 
  Fall 00 

N=86 
Spr 01 
N=80 

Su 01 
N=32 

Fall 01 
N=86 

Spr 02 
N=91 

Fall 02 
N=110 

Spr 03 
N=86 

3-yr 
Avg. 

Enthusiastic about his 
subject 

Mean 
Med/SD 

4.85 
5.00 

4.81 
5.00 

4.86 
5.00 

4.83 
5.00 

4.90 
5.00 

4.83 
5.00 

4.88 
5.00 

4.85 

Knowledge of course 
content 

Mean 
Med/SD 

4.82 
5.00 

4.81 
5.00 

4.83 
5.00 

4.78 
5.00 

4.97 
5.00 

4.83 
5.00 

4.80 
5.00 

4.83 

Makes good use of 
examples 

Mean 
Med/SD 

4.59 
5.00 

4.63 
5.00 

4.86 
5.00 

4.72 
5.00 

4.73 
5.00 

4.631 
5.00 

4.75 
5.00 

4.70 

Encourages class 
participation 

Mean 
Med/SD 

4.77 
5.00 

4.46 
5.00 

4.39 
5.00 

4.75 
5.00 

4.57 
5.00 

4.57 
5.00 

4.78 
5.00 

4.61 

Supplemental course 
materials 

Mean 
Med/SD 

4.55 
5.00 

4.49 
5.00 

4.80 
5.00 

4.54 
5.00 

4.77 
5.00 

4.53 
5.00 

4.65 
5.00 

4.60 

Presentation of course 
material  

Mean 
Med/SD 

4.57 
5.00 

4.49 
5.00 

4.64 
5.00 

4.66 
5.00 

4.47 
5.00 

4.57 
5.00 

4.70 
5.00 

4.58 

Interest in student’s 
learning 

Mean 
Med/SD 

4.50 
5.00 

4.50 
5.00 

4.64 
5.00 

4.55 
5.00 

4.57 
5.00 

4.30 
5.00 

4.60 
5.00 

4.52 

Clearly stated course 
objectives 

Mean 
Med/SD 

4.46 
5.00 

4.30 
5.00 

4.52 
5.00 

4.74 
5.00 

4.07 
5.00 

4.27 
5.00 

4.45 
5.00 

4.52 

Helps students outside 
class 

Mean 
Med/SD 

4.75 
5.00 

4.39 
5.00 

4.1 
5.00 

4.66 
5.00 

4.56 
5.00 

4.40 
5.00 

4.43 
5.00 

4.46 

Effective use of class 
time 

Mean 
Med/SD 

4.59 
5.00 

4.29 
5.00 

4.45 
5.00 

4.69 
5.00 

4.13 
5.00 

4.57 
5.00 

4.35 
5.00 

4.44 

Amount learned in 
course 

Mean 
Med/SD 

4.55 
5.00 

4.1 
5.00 

4.42 
5.00 

4.56 
5.00 

4.43 
5.00 

4.20 
5.00 

4.58 
5.00 

4.40 

Reasonable grading Mean 
Med/SD 

4.34 
5.00 

4.29 
5.00 

4.25 
5.00 

4.71 
5.00 

4.23 
5.00 

4.23 
5.00 

4.40 
5.00 

4.35 

SD= Standard Deviation; N= Number of Students responding to SOS/IAS questionnaire 
 
In my entire service at NGCSU my SOS and IAS evaluations have been extremely good. It is 
perhaps of interest to note that my lowest average (4.10) is well within the “very good” range. 
My lowest three-year average (4.35) reflects grading, indicative of the fact that these students are 
not awarding high marks to the professor because they received high grades; they are least 
satisfied with grades (though still attesting to the professor’s fairness—the averages remain high 
in the “very good” range). Eight of the twelve criteria (2/3) fall above the 4.5 (“excellent”) mark. 
Student comments regularly cite my enthusiasm and sense of humor as factors contributing to 
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their overall positive experience in my class. The most typical written comment I receive, and 
my favorite, may be paraphrased thus: “Dr. Corrigan is very hard, but he is also very fair. I 
learned a lot, but mainly learned how much more there is to learn.”  
 
Students know that I enjoy their company, that I like them, but they also know we have 
important work to do and that I take that work seriously. This is always reflected in their 
evaluations of my teaching. I owe them my best not because they pay for instruction but because 
the discipline is valuable, it is worth knowing, and they are interested. I do them, myself, and the 
literature a disservice if I do not give them my best every day. 
 
In addition, my faculty evaluations have always been very strong. My average over 14 years of 
administrative evaluation places me in the top 15% of the department. When one considers we 
have had between nine and eleven English faculty over those years, this average means that I am 
approximately number 1.5 in the department—this is a remarkable accomplishment when one 
considers that four different department heads have evaluated me over the years. I work with a 
group of talented, dedicated, collegial, and intelligent colleagues, and I am proud of them all. To 
be considered among the best in this exceptionally fine group of teachers is indeed gratifying. 


