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REFLECTIONS ON TEACHING - PAM MAREK

“The mind, once expanded to the dimensions of larger ideas, never returns to its original size.” (Oliver Wendell Holmes)

Throughout my 15-year academic career, teaching, supervision, and mentoring have been my primary focus. My overarching goal in teaching (encompassing 10 different psychology courses, both face-to-face and online), research (often with student collaborators), and service is to expand my mind and those of students and colleagues in ways that encourage questioning, increase understanding of multiple perspectives, and provide a supportive, learner-centered environment. This goal underlies both my classroom teaching and my continuing involvement in supervision and mentoring of students involved in directed research and in Psychology’s undergraduate teaching assistantship (UTA) program, an experience that permits highly skilled students to interact individually with faculty mentors in teaching-related activities. My teaching both informs and is informed by my research and service activities; all are intertwined. My primary area of research, starting in graduate school, focuses on pedagogical issues and materials. My condensed curriculum vita includes a compendium of teaching-related refereed articles, presentations, and instructional materials for a variety of courses. In the 40th anniversary edition of Teaching of Psychology, the lead article noted that I ranked as the 3rd most frequent journal contributor (from 1974 - 2012), publishing 17 articles. My most recent publications extend to other venues, including a book chapter designed to inform educators about the intricacies of writing and publishing in psychology (in the Oxford Handbook of Psychology) and an article on evidence-based teaching (in the Australian Journal of Psychology). 

Because ongoing development is a prerequisite to effective teaching, I regularly attend teaching-related workshops and symposia, both at KSU and at regional and national conferences. At KSU, my service areas relate closely to teaching: assessment, curriculum, coordination of the research sequence courses, and promotion of the regional Georgia Undergraduate Conference in Psychology (GURP). On a national level, I serve as Associate Editor for Teaching of Psychology, participate in annual grading of advanced placement exams, and present information about pedagogical techniques at conferences. Overall, I perceive that my portfolio illuminates meaningful accomplishments that are consistent with the Regents’ Teaching Excellence Award. Complementing my condensed vita, letters of support from my chair, a long-time colleague, and two students, my application packet includes a variety of evidence attesting to my teaching effectiveness. This evidence encompasses students’ perceptions of my teaching effectiveness (quantitative and qualitative evaluations, EV1), my extended mentoring of and collaboration with students (EV2), student success (EV3), and descriptions of specific assignments and activities I use to engage my students in their learning (EV4).
Teaching, Supervision, and Mentoring
Teaching is a commitment to stimulating active involvement in “studenting” within and beyond the classroom. Masterful teaching scaffolds students’ exploration of topical knowledge, addressing students with a range of knowledge, ability, and perspectives. Such teaching inevitably encompasses three processes: facilitating discovery of knowledge, cultivating critical thinking, and building rapport. As I teach courses from the 1000 to 4000 levels, the manner in which I approach these processes varies between courses as do the challenges. For example, in research sequence courses, students may resist approaching psychology as a science and be anxious about statistics. In introductory courses, students may expect the course to be relatively easy rather than relatively difficult because of the novelty of the information. I face these challenges through interactive conversation, questioning, and introducing relevant videos. In all courses, to achieve my broad goal of expanding minds, specific classroom-related action steps include challenging students to think, facilitating discussion, incorporating relevant technology (e.g., online laboratory activities, statistical workshops, writing tutorials), providing meaningful feedback, and responding quickly to student concerns. I apply ideas from the pedagogical literature, provide students with experiences that systematically structure their learning, and convey clear expectations for all assignments. On Day One, we discuss overall course goals, the multiple learning modalities used to reach them, and how more specific topic/chapter goals are applicable to studying and learning.

Independent reading is a central component of all of my courses; however, during class, I include videos and activities to reinforce and extend reading material. Considering strong evidence that active learning boosts memory for conceptual material (e.g., Cherney, 2008), I involve students in a variety of course-appropriate class participation assignments, ranging from general problem solving to personality assessments and statistical analyses. Use of clickers (student response systems) is another option for boosting involvement and learning (Stowell & Nelson, 2007). I frequently create and use clicker questions to provide students with an opportunity to test themselves on their understanding and application of reading and class material. Responses often provide an impetus for further discussion and clarification. Clicker questions are but one component of frequent testing, both formative and summative. Backed by knowledge of the “testing effect,” the idea that testing enhances memory retrieval (Karpicke & Roediger, 2008), I encourage students to complete formative online practice quizzes and schedule summative quizzes in class for each chapter or two chapters. Pre-exam review classes are also guided by questions. Moreover, to encourage students to deeply process material and to accrue the benefits of generating information (Rosner, Elman, & Shimamura, 2013), the questions for these sessions are prepared by the students. Each student prepares two multiple-choice questions addressing two assigned chapter objectives. Beyond stimulating elaborative processing, this assignment also directs students’ attention to using the chapter objectives as a study guide. I provide corrective feedback immediately after quizzes and shortly after exams to permit students’ to quickly adjust any misunderstandings. Moreover, prior to grading exams, I conduct an item analysis to identify any misleading or overly difficult items for which all students may earn credit.
Writing is yet another way to promote understanding and integration of complex material. Three of my courses are writing intensive. As described more fully in supporting material EV4, in cognitive psychology, students prepare mini-reports that include a brief literature review, methodology section, and results and discussion based on class data from laboratory experiments. In research methods, students prepare a complete report on an observational study that they conceptualize, conduct, and analyze; in experimental psychology, they prepare a complete report for a class project that they conduct and analyze. These research sequence assignments serve multiple purposes. On draft sections of these reports, I provide detailed feedback directed at both comprehension of topical material and the intricacies of formal academic writing.
Overall, I attempt to create a course environment in which students explore new horizons, analyze differences between competing perspectives, and synthesize ideas. I aim to be available, approachable, and responsive to students’ needs. Quantitative and qualitative student evaluations (EV1) suggest that students appreciate my use of multiple techniques, their effectiveness in stimulating thought, my feedback, and the clarity of my grading system. Outside the classroom, I encourage students to present individual and class projects at GURP or the Symposium of Student Scholars, and I collaborate with colleagues and their students to conduct, present, and publish research, typically relating to social cognition and personality (EV2). 
Insofar as advising, beyond 20-minute meetings with a variety of students scheduled by the department during specified advising periods, I shape my student supervision and mentoring to advance both career and graduate school goals (see EV3 for evidence of student success). My directed research and UTA experiences promote professional skills such as creating project materials, collecting and analyzing data, and written and oral communication. In some cases, the mentoring process extends from initial classroom meetings to preparation of portfolios for graduate school, if that is a student’s intended goal. Intermediate steps include presentation of individual and class projects, directed research and undergraduate teaching assistantships, and introduction to other faculty members to build specialized skills. Moreover, I encourage students to seek recognition for accomplishments and roles extending beyond academia. According to Career Services, students have mentioned my name as “making a difference in the life of a graduate.” In addition, to facilitate department-wide collaboration on teaching materials, I spearheaded development of a Vista (now D2L) Psychology Community “course” as a continuously accessible repository for shared materials.
Teaching-Related Scholarship

Given my enthusiasm for teaching, my primary research involves the development, use, assessment, and dissemination of new classroom techniques, instructional materials, and course designs. This scholarship spans all courses I teach. Throughout my career, contributions include 24 refereed publications and book chapters, 50 conference presentations, workshops, and idea exchanges, and 23 other pedagogical-related items (e.g., for the Online Psychology Lab (OPL), for Project Syllabus, book reviews, and instructors’ manuals/testbanks).
Writing skills are the primary focus of my current scholarship in which I seek to illuminate systematic ways to improve basic writing. Recent writing-related projects include the efficacy of APA style workshops, writing in the social sciences (implemented with directed study students as part of my Administrative Fellowship in the CHSS Dean’s office, Spring 2011), and chapters about APA-style writing and communicating research results. In addition, considering an increasing interest in online courses, Adrienne Williamson and I, as part of a CETL Scholarship of Teaching and Learning Team initiative, evaluated the effectiveness of computer modules as potential tools for teaching statistics. Beyond scholarship, these research topics have an additional benefit: new materials evolve for me to include in my courses. 
Teaching-Related Service

I have consistently directed my service toward pedagogical issues. On a national level, building on my experience publishing in Teaching of Psychology, I am serving a six-year term as its Associate Editor. I regularly review manuscripts for the Psi Chi Journal of Undergraduate Research. I am serving as an Advanced Placement reader for General Psychology examinations, a process that helps me improve my own grading rubrics. I have been involved in recommending adjustments to the national standardized Major Field Test for Psychology based on the results of a nationwide survey about curriculum. As an Advisory Board member of OPL, I have tested, revised, and created descriptions of online demonstrations. 

At KSU, my activity on the Assurance of Learning (AOL) Council recently involved development of University-wide learning outcomes consistent with SACS guidelines and evaluation of AOL reports. As a Quality Matters reviewer for online courses across disciplines, I gain new ideas for my own courses. Prior service as Secretary of the University Policies and Curriculum Committee familiarized me with the intricacies of new course development (as does my current membership on the CHSS Curriculum Committee). 
In the Psychology Department, I am serving on the committee to develop a coordinated KSU-SPSU psychology curriculum; after we met and corresponded with our future colleagues from SPSU, our proposal was approved by the university-level working group. In addition, as a long-term co-coordinator of our required research sequence courses, I initiated an ongoing pretest-posttest to evaluate students’ achievement of selected learning outcomes. As Assessment Committee Chair, in addition to developing and updating instruments to inform program evaluation, I assumed primary responsibility for coordinating the preparation of Psychology’s recent Comprehensive Program (CPR) review (selected as an exemplar for other departments) and AOL report, which received a rare “Excellent” rating. On the planning committees for GURP and the Southeastern Conference on the Teaching of Psychology, I focused on publicity activities. Past teaching-related contributions include involvement in the creation of an online Psychology Research Participation System, development of a successful proposal for the introduction of undergraduate teaching assistants, and collaboration with colleagues on the Curriculum Committee to develop, implement, and act on the results of a faculty survey regarding learning outcomes.
Concluding Thoughts

As I reflect on my interrelated accomplishments and those of my students, a dedication to quality pedagogy is the underlying theme. My leadership roles in assessment and coordination of the research sequence intimately relate to teaching. I perceive that my teaching-related scholarship and professional service has been meaningful, substantial, and nationally recognized. As I interact with students and colleagues, keeping abreast of new instructional developments via reading and attending workshops, “expanding minds” is the link that binds my teaching, scholarship, and service activities, bolstering my ability to create learning environments that motivate students to become independent thinkers and knowledgeable citizens.
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